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Abstract

The role and contribution of collaborative learning to fostering L2 writing and critical thinking
skills are well attested. Based on Vygotskian theory, writing has a major role in the
internalization social interactions. With regard to critical thinking skills, it is argued that students
are capable of performing at higher intellectual levels when asked to work in collaborative
situations than when asked to work individually. Taking a social constructivism frame of
reference, the present study aimed at investigating the effect of colfaborative learning through
debate and discussion in both face-to-face and blog incorporated contexts or the Iranian EFL
learners’” writing achievement and critical thinking skills. It further inves. »at. 1 the possible
relationship between the learners” critical thinking skills and their  .ting ~chi¢vement results.

The participants of the study included 36 Iranian fer ale (duns learning English at an
advanced level. They were all university students, rangire frem 2u to 28 years old. They formed
three groups; the face-to-face collaboration ~rou; ai. * the face-to-face collaboration blended
with blog group as experimental ones and. the tra 'itional individual group as the control one.
Collaborative context of learning with tw > i2v. Is: exchanging ideas through small group’s debate
and discussion in classroom facs to-ixce or blended context was the independent variable and
students’ writing achievemeni anu = itical thinking skills were the dependent variables.

Three different « m¢: of instruments were used to collect data required for the present
study. First, a TOEFL placement test was administered in order to make sure that all participants
had roughly the same L2 level of proﬁéiency. Second, the California Critical Thinking Skills
Test (form B) was administered both at the beginning and at the end of the course to estimate the
degree of change in the students’ critical thinking skills. Third, in order to make sure that
students had accomplished the set goals of the course, two TOEFL writing achievement tests as

pre and post tests were administered.



The results showed that the collaborative context of learning through debate and
discussion had a significant effect on the learners’ writing achievement and eritical thinking
skills scores. The increased level of collaboration as a result of adding blog to face-to-face
collaboration was also significant. The findings further revealed a significant relationship

between Iranian EFL learners’ critical thinking skills and their writing achievement results.

Key Terms: Blog, Writing, Critical Thinking Skills
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